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Gen er a l  Mar k in g  Gu id an ce  

 All candidates m ust  receive the sam e t reatm ent . Exam iners m ust  m ark 

the first  candidate in exact ly the sam e way as they m ark the last .  

 Mark schem es should be applied posit ively. Candidates m ust  be rewarded 

for what  they have shown they can do rather than penalised for 

om issions.  

 Exam iners should m ark according to the m ark schem e not  according to 

their  percept ion of where the grade boundaries m ay lie.  

 There is no ceiling on achievem ent . All m arks on the m ark schem e should 

be used appropriately.  

 All the m arks on the m ark schem e are designed to be awarded. Exam iners 

should always award full m arks if deserved, i.e. if the answer m atches the 

m ark schem e. Exam iners should also be prepared to award zero m arks if 

the candidate’s response is not  worthy of credit  according to the m ark 

schem e.  

 Where som e judgem ent  is required, m ark schem es will provide the 

pr inciples by which m arks will be awarded and exem plificat ion m ay be 

lim ited.  

 When exam iners are in doubt  regarding the applicat ion of the m ark 

schem e to a candidate’s response, the team  leader m ust  be consulted.  

 Crossed out  work should be m arked UNLESS the candidate has replaced it  

with an alternat ive response.  

 

  



 
 
 

 
 

 

Sect ion A:  Post -2000 Poet ry 

 

Qu est ion  

Nu m b er  

1  

I n d icat iv e Con t en t      

 
   

Ef f ect s 

 

All reasonable and relevant  interpretat ions of ‘regret ’ should be 

rewarded. A pert inent  choice of second poem  m ight  be I nheritance 

by Eavan Boland. 

Students m ay include the following in their  answers:  

 

 both poem s recognise a past  for which the speakers are 

grateful but , in effect ,  the speaker, with self- lacerat ing 

vehem ence, regrets his neglect  and disdain of his m other 

and in I nheritance the speaker feels she has not  lived up to 

the t radit ions of the past  in her own m otherhood:  the 

m other’s raw hands from  preparing food in Effects suggest  

a debt  that  has not  been repaid;  the m other cannot  pass on 

the skills of a past  generat ion to her own daughters in 

I nheritance 

 the long sentences, som et im es unfinished, in Effects 

reflect ing regret ful thoughts of the past ;  the stanza 

divisions in I nheritance 

 the use of rhym e to hold the ideas together and reinforce 

regret  especially in the concluding t r iplet  in Effects;  

enjam bm ent  in both poem s, but  especially in I nheritance 

where there is no rhym e 

 the shift  in m ood in both poem s:  Effects ends with the 

poignant  lit t le bag of effects and regret ;  I nheritance ends 

on a posit ive note with a recognit ion that  the speaker had 

skills after all 

 im agery in both poem s is both literal and figurat ive, 

creat ing vivid pictures that  reinforce the regret ;  the im age 

of the hand at  the beginning of Effects is reint roduced at  

the end and picks up som e sym bolic m eaning;  sim ilar ly the 

language in I nheritance becom es m etaphorical – ‘the island 

of waters’, ‘the secrets of health and air ’ 

 the first  person speaker in both poem s, expressing feelings 

of regret .  

 

  



 
 
 

 
 

Qu est ion  

Nu m b er  

2  

I n d icat iv e Con t en t      

  

Please Ho ld  

 

All reasonable and relevant  interpretat ions of ‘people coping with 

difficult ies’ should be rewarded. A pert inent  choice of second poem  

m ight  be An Easy Passage by Julia Copus. 

 

Students m ay include the following in their  answers:  

 both poem s deal with a difficult  situat ion:  an older person 

t rying to cope with m odern technology in Please Hold and 

the gir l m aking her way into her fam ily's house without  a 

key in An Easy Passage 

 the irony of both t it les:  Please Hold becom es an annoying 

m ant ra;  An Easy Passage involves a fear of heights and 

falling  

 cont rasts:  the frust rat ion of the speaker in Please Hold,  in 

cont rast  to the sm ooth talking of the robot ic m achine, 

produces som e sardonic com edy;  the observer in An Easy 

Passage sees painted toenails and a graceful drop in 

cont rast  to the t r ickiness of the m anoeuvres described 

earlier 

 the language in Please Hold is concrete and realist ic with 

lit t le that  can be called figurat ive or ' im agery' in the 

t radit ional sense of sim iles, m etaphors etc.;  in An Easy 

Passage we have ‘the long, grey eye of the st reet ’ and ‘the 

warm  flank of the house’ to aid the descript ion of the gir ls' 

escapade  

 the rhythm s of both poem s:  the rhythm ic repet it ion of 

Please Hold with three or four m et r ic feet  to a line, and the 

irregular iam bic pentam eter of An Easy Passage:  part icular 

lines m ight  be indicated to show their  effect  

 the broader them es:  Please Hold uses the robot ic answering 

service as a m odel for a changing, and unhelpful, world in 

which the speaker is growing old. An Easy Passage reflects 

on the way 'the world adm its us less and less/ the m ore we 

grow'.  

 

 

 

 

 

 

 

 



 
 
 

 
 

Please refer to the specific marking guidance on page 2 when applying this marking grid. 

Level Mark AO1 =  bullet  

point  1 

AO2 =  bullet  

point  2 

AO4 =  bullet  

point  3,4 

 0 No rewardable material. 

Level 1 1 – 5 Descr ip t iv e  

 Makes lit t le reference to texts with lim ited organisat ion of ideas. 

Lim ited use of appropriate concepts and term inology with 

frequent  errors and lapses of expression. 

 Uses a narrat ive or descript ive approach that  shows lim ited 

knowledge of texts and how m eanings are shaped in texts. 

Shows a lack of understanding of the writer ’s craft .  

 Demonst rates lim ited awareness of connect ions between texts.  

 Describes the texts as separate ent it ies. 

Level 2 6 – 10 Gen er al  u n d er st an d ing / ex p lor at ion  

 Makes general points, ident ify ing some literary techniques with 

general explanat ion of effects. Aware of som e appropriate 

concepts and term inology. Organises and expresses ideas with 

clar ity, although st ill has errors and lapses. 

 Gives surface readings of texts relat ing to how m eanings are 

shaped in texts. Shows general understanding by comm ent ing on 

st raight forward elements of the writer ’s craft .  

 I dent ifies general connect ions between texts. 

 Makes general cross- references between texts. 

Level 3 11 – 

15 

Clear  r e lev an t  app l icat ion / ex p lor at ion  

 Offers a clear response using relevant  textual exam ples. 

Relevant  use of term inology and concepts. Creates a logical, 

clear st ructure with few errors and lapses in expression. 

 Dem onst rates knowledge of how meanings are shaped in texts 

with consistent  analysis. Shows clear understanding of the 

writer ’s craft . 

 Makes relevant  connect ions between texts. 

 Develops an integrated approach with clear examples. 

Level 4 16 – 

20 

Discr im in at in g  con t r o l led  ap p l icat ion / ex p lor at ion  

 Const ructs a cont rolled argum ent  with fluent ly em bedded 

exam ples. Discrim inat ing use of concepts and term inology. 

Cont rols st ructures with precise cohesive t ransit ions and carefully 

chosen language. 

 Dem onst rates discr im inat ing understanding of how m eanings are 

shaped in texts. Analyses, in a controlled way, the nuances and 

subt let ies of the writer’s craft .  

 Analyses connect ions between texts.  

 Takes a cont rolled discrim inat ing approach to integrat ion with 

detailed exam ples. 

Level 5 21 – 

25 

Cr i t ical  an d  ev alu at i v e  

 Presents a cr it ical evaluat ive argument  with sustained textual 

exam ples. Evaluates the effects of literary features with 

sophist icated use of concepts and term inology. Uses sophist icated 

st ructure and expression. 

 Exhibits a crit ical evaluat ion of the ways m eanings are shaped in 

texts. Displays a sophist icated understanding of the writer ’s craft .  

 Evaluates connect ions between texts.  

 Exhibits a sophist icated connect ive approach with sophist icated 

use of exam ples. 

 

 



 
 
 

 
 

 

 

 

Qu est ion  

Nu m b er  

3  

I n d icat iv e Con t en t      

  

Th e  Ki t e  Ru n n er  

 

Students m ay include the following in their  answers:  

 the relat ionship between Am ir and Hassan;  how Am ir 

com es to regret  his teasing of Hassan over his illiteracy, 

for exam ple 

 the brutality of Assef and his followers in their  selfish 

pursuit  of power;  the results of this, their  vict im isat ion of 

people like Hassan and his father, Ali;  Assef sharing 

Hit ler ’s out look, joining the Taliban 

 Am ir finding a way to be good again by facing danger:  

returning to Afghanistan and repaying his debt  to 

Hassan;  adopt ing his child as a way of showing this 

 Am ir 's failure to intervene in the scene where Hassan is 

raped;  his keeping quiet  about  what  he has seen;  his 

engineering of Hassan and Ali’s dism issal for purely 

selfish reasons  

 context :  the self- interest  of other nat ions in invading 

Afghanistan, careless of the consequences for the people 

of Afghanistan 

 alt ruist ic ideals in cont rast  to the realit ies of a society 

divided by ethnic differences and torn apart  by war.  
 

  



 
 
 

 
 

Qu est ion  

Nu m b er  

4  

I n d icat iv e Con t en t      

   

Th e  Ki t e  Ru n n er  

  Students m ay include the following in their  answers:   

   

 quest ions as to whether this is a novel about  ‘issues’ or 

whether the reader’s pr im ary interest  is in the characters and 

what  happens to them . I f the lat ter, the ending will not  

disappoint  

 som e considerat ion of the act ion-packed ending of the novel:  

does the run of sensat ional events st retch credulity and work 

too determ inedly towards closure, as the assert ion in the 

quest ion suggests? 

 the tone of the ending:  whether it  is sim ply a happy 

conclusion, or issues are left  unresolved. The final im age of 

kite fly ing suggests resolut ion, but  there has been a long 

st ruggle to persuade Sohrab to sm ile 

 up to the phone call this has been a com ing of age novel, 

explor ing psychological developm ent ;  now, it  m ight  be argued, 

it  changes and  becom es an act ion-packed adventure story 

instead 

 the extent  to which the ending fails to sat isfy because Am ir 

and his fam ily find escape to the West  as their only possible 

solut ion 

 quest ions about  the unanswered issues:  the polit ics are far 

from  resolved, all that  has been achieved, it  m ight  be argued, 

is that  Am ir has rescued a single child from  a war- torn 

count ry. 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 
 

 
 

 

Please refer to the specific marking guidance on page 2 when applying this marking grid. 

Level Mark AO1 =  bullet  

point  1 

AO2 =  bullet  

point  2 

AO3 =  bullet  

point  3,4 

 0 No rewardable material. 

Level 1 1 – 5 Descr ip t iv e  

 Makes lit t le reference to texts with lim ited organisat ion of ideas. 

Lim ited use of appropriate concepts and term inology with frequent  

errors and lapses of expression. 

 Uses a narrat ive or descript ive approach that  shows lim ited 

knowledge of texts and how m eanings are shaped in texts. Shows 

a lack of understanding of the writer ’s craft .  

 Shows lim ited awareness of contextual factors. 

 Shows lim ited awareness of links between texts and contexts. 

Level 2 6 – 10 Gen er al  u n d er st an d ing / ex p lor at ion  

 Makes general points, ident ify ing some literary techniques with 

general explanat ion of effects. Aware of som e appropriate concepts 

and term inology. Organises and expresses ideas with clar ity, 

although st ill has errors and lapses. 

 Gives surface readings of texts relat ing to how m eanings are shaped 

in texts. Shows general understanding by comm ent ing on 

st raight forward elements of the writer ’s craft .  

 Has general awareness of the significance and influence of 

contextual factors. 

 Makes general links between texts and contexts. 

Level 3 11 – 

15 

Clear  r e lev an t  app l icat ion / ex p lor at ion  

 Offers a clear response using relevant  textual exam ples. Relevant  

use of term inology and concepts. Creates a logical, clear st ructure 

with few errors and lapses in expression. 

 Dem onst rates knowledge of how meanings are shaped in texts with 

consistent  analysis. Shows clear understanding of the writer ’s craft . 

 Dem onst rates a clear explorat ion of the significance and influence of 

contextual factors 

 Develops relevant  links between texts and contexts. 

Level 4 16 – 

20 

Discr im in at in g  con t r o l led  ap p l icat ion / ex p lor at ion  

 Const ructs a cont rolled argument  with fluent ly em bedded exam ples. 

Discr im inat ing use of concepts and term inology. Cont rols st ructures 

with precise cohesive t ransit ions and carefully chosen language. 

 Dem onst rates discr im inat ing understanding of how m eanings are 

shaped in texts. Analyses, in a controlled way, the nuances and 

subt let ies of the writer’s craft .  

 Provides a discr im inat ion analysis of the significance and influence of 

contextual factors. 

 Makes detailed links between texts and contexts. 

Level 5 21 – 

25 

Cr i t ical  an d  ev alu at i v e  

 Presents a cr it ical evaluat ive argument  with sustained textual 

exam ples. Evaluates the effects of literary features with sophist icated 

use of concepts and term inology. Uses sophist icated st ructure and 

expression. 

 Exhibits a crit ical evaluat ion of the ways m eanings are shaped in 

texts. Displays a sophist icated understanding of the writer ’s craft .  

 Presents a sophist icated evaluat ion and appreciat ion of the 

significance and influence of contextual factors. 

 Makes sophist icated links between texts and contexts. 



 
 
 

 
 

 

Qu est ion  

Nu m b er  

5  

I n d icat iv e Con t en t      

  

Li f e  o f  Pi  

 

Students m ay include the following in their  answers:  

 

 the phrase ‘What  st r ikes the reader m ost ’ m ight  be 

invest igated:  the narrat ive itself is very com pelling;  is it  

really the case that  the descript ion is m ore ‘st r iking’? 

 part icular m om ents where horr ific descript ion is very vivid:  

the goat  being fed to the t iger at  the zoo, the sinking of the 

Tsim tsum , for exam ple  

 the sea creatures:  the oceanic hitchhikers that  at tached 

them selves to the raft  with the sweet  civilit y of angels, the 

descript ion of the night  sky and awareness of eternity;  Pi's 

awareness of the restorat ive power of beauty 

 the power of descript ion:  how it  m ight  convince the reader 

as to the reality of the situat ion, enabling suspension of 

disbelief;  lending plausibilit y to the m ore fantast ical 

elem ents;  issues as to whether the novel is realist ic or 

surrealist ic 

 the descript ion of the new I ndia at  the beginning of the 

novel com pared with that  of a m ore set t led dom est ic life in 

Canada at  the end, and what  this m ight  say about  the two 

societ ies 

the descript ion of church leaders’ react ions to Pi’s m ult i- faith 

philosophy and the descript ion of the Japanese 

invest igators’ incredulity place the novel in the context  of a 

cynical and disbelieving world. 

  



 
 
 

 
 

Qu est ion  

Nu m b er  

6  

I n d icat iv e Con t en t      

  

Li f e  o f  Pi  

Students m ay include the following in their  answers:  

 the alternat ive ending replaces the anim al with a hum an 

story:  the reader m ust  decide on which to choose 

 appalling hum an behaviour -  the sailors intending to throw 

Pi to his death in order to save them selves;  the chef, if we 

are to believe this interpretat ion, showing there is no real 

difference between anim al and hum an behaviour – 

arguably, hum an behaviour is worse  

 giving the t iger the nam e of Richard Parker and the m an 

who finds him  Thirsty is a com ic way in which the them e of 

anim al-hum an confusions is int roduced;  the tam ing of 

Richard Parker asserts hum an superior ity but  only as the 

result  of carefully cont r ived t r icks 

 the tenderness with which som e of the anim als’ behaviour 

is observed and the way Pi and the reader therefore ident ify 

with them  as fellow liv ing things:  the descr ipt ion of the 

orang-utan Orange Juice, the way Pi m ust  com e to term s 

with eat ing liv ing things  

 the genre of the novel in a postm odern fram ework:  whether 

we are dealing with anim als or hum ans is disputable and 

never resolved 

the way the novel com m ents on society in general:  the need 

for survival, for assert ing superior ity, to eat , whatever the 

cost ;  the m icrocosm  of society presented on the boat . 

  



 
 
 

 
 

 

Please refer to the specific marking guidance on page 2 when applying this marking grid. 

Level Mark AO1 =  bullet  

point  1 

AO2 =  bullet  

point  2 

AO3 =  bullet  

point  3,4 

 0 No rewardable material. 

Level 1 1 – 5 Descr ip t iv e  

 Makes lit t le reference to texts with lim ited organisat ion of ideas. 

Lim ited use of appropriate concepts and term inology with frequent  

errors and lapses of expression. 

 Uses a narrat ive or descript ive approach that  shows lim ited 

knowledge of texts and how m eanings are shaped in texts. Shows 

a lack of understanding of the writer ’s craft .  

 Shows lim ited awareness of contextual factors. 

 Shows lim ited awareness of links between texts and contexts. 

Level 2 6 – 10 Gen er al  u n d er st an d ing / ex p lor at ion  

 Makes general points, ident ify ing some literary techniques with 

general explanat ion of effects. Aware of som e appropriate concepts 

and term inology. Organises and expresses ideas with clar ity, 

although st ill has errors and lapses. 

 Gives surface readings of texts relat ing to how m eanings are shaped 

in texts. Shows general understanding by comm ent ing on 

st raight forward elements of the writer ’s craft .  

 Has general awareness of the significance and influence of 

contextual factors. 

 Makes general links between texts and contexts. 

Level 3 11 – 

15 

Clear  r e lev an t  app l icat ion / ex p lor at ion  

 Offers a clear response using relevant  textual exam ples. Relevant  

use of term inology and concepts. Creates a logical, clear st ructure 

with few errors and lapses in expression. 

 Dem onst rates knowledge of how meanings are shaped in texts with 

consistent  analysis. Shows clear understanding of the writer ’s craft . 

 Dem onst rates a clear explorat ion of the significance and influence of 

contextual factors 

 Develops relevant  links between texts and contexts. 

Level 4 16 – 

20 

Discr im in at in g  con t r o l led  ap p l icat ion / ex p lor at ion  

 Const ructs a cont rolled argument  with fluent ly em bedded exam ples. 

Discr im inat ing use of concepts and term inology. Cont rols st ructures 

with precise cohesive t ransit ions and carefully chosen language. 

 Dem onst rates discr im inat ing understanding of how m eanings are 

shaped in texts. Analyses, in a controlled way, the nuances and 

subt let ies of the writer’s craft .  

 Provides a discr im inat ion analysis of the significance and influence of 

contextual factors. 

 Makes detailed links between texts and contexts. 

Level 5 21 – 

25 

Cr i t ical  an d  ev alu at i v e  

 Presents a cr it ical evaluat ive argument  with sustained textual 

exam ples. Evaluates the effects of literary features with sophist icated 

use of concepts and term inology. Uses sophist icated st ructure and 

expression. 

 Exhibits a crit ical evaluat ion of the ways m eanings are shaped in 

texts. Displays a sophist icated understanding of the writer ’s craft .  

 Presents a sophist icated evaluat ion and appreciat ion of the 

significance and influence of contextual factors. 

 Makes sophist icated links between texts and contexts. 



 
 
 

 
 

 

Qu est ion  

Nu m b er  

7  

I n d icat iv e Con t en t      

 
Th e W h i t e  Tig er  

Students m ay include the following in their  answers:  

 a considerat ion of what  type of novel this is and how we 

m ight  judge the presentat ion of disrespect  and disloyalty as 

a result :  sat ire on world leadership, at tack on capitalism , 

gr im  prophecy of the future, for exam ple 

 exam ples of behaviour that  show respect  is not  really due 

to them :  Balram ’s fam ily, especially his grandm other, are 

only interested in seeing him  as a m oney provider;  should 

Balram  cont inue to respect  his em ployers after their  

at tem pt  to blam e him  for the child’s death in the road 

accident? 

 the com ic tone of the novel, which m ight  lead the reader 

not  to take the m oral issues too seriously;  it  is sat ire, 

m ocking exploitat ive ent repreneurship 

 the reader’s react ion to the killing of Mr Ashok, the one 

person who had shown Balram  som e degree of kindness, 

which m ight  be seen as the ult im ate act  of disrespect  and 

disloyalty in the novel 

 the voice of Balram :  but  is this the voice of the novel? 

Candidates m ight  explore the ways Balram  is presented as 

an unreliable narrator 

the allegedly valueless world of m odern I ndia as it  is 

port rayed in the novel, a world of br ibes and the survival of 

the fit test  in which there is no place for t radit ional loyalt ies;  

no caste is im m une from  corrupt ion. 

  



 
 
 

 
 

Qu est ion  

Nu m b er  

8  

I n d icat iv e Con t en t      

 
Th e W h i t e  Tig er  

St u d en t s m ay  in clu d e in  t h e i r  an sw er s:  

 this is clear ly a m an’s world, with the ent repreneur Balram  

writ ing to a m ale world leader;  wom en seen through the 

m ale gaze with crude physical descript ion 

 the lowly posit ion of wom en in the novel;  prost itut ion 

frequent ly m ent ioned – the pr im e m inister ’s death while 

with a prost itute;  Balram ’s encounter with the golden-haired 

gir l;  Mr Ashok’s visits to brothels after his wife has left  him   

 Kusum ’s influence in Balram ’s fam ily:  the grandm other’s 

im portance m eans it  is not  sufficient  to say sim ply the novel 

presents us with a pat r iarchal society 

 Pinky Madam  and the way she t reats her husband – part ly 

cont rolling and part ly playfully fem inine;  her act ion in killing 

a child while dr iving and the repercussions show she is not  

‘insignificant ’   

 the posit ion of wom en in society, explored in the novel when 

they are seen as prost itutes, or a dom inat ing grandm other, 

or in the arranged m arr iage with which Balram  is threatened 

 the dowry system ;  Pinky Madam  as the t rophy wife;  to be 

poor is to be t rapped in the rooster coop in any case, but  to 

be fem ale and poor is a double disadvantage.  

 

  



 
 
 

 
 

 

Please refer to the specific marking guidance on page 2 when applying this marking grid. 

Level Mark AO1 =  bullet  

point  1 

AO2 =  bullet  

point  2 

AO3 =  bullet  

point  3,4 

 0 No rewardable material. 

Level 1 1 – 5 Descr ip t iv e  

 Makes lit t le reference to texts with lim ited organisat ion of ideas. 

Lim ited use of appropriate concepts and term inology with frequent  

errors and lapses of expression. 

 Uses a narrat ive or descript ive approach that  shows lim ited 

knowledge of texts and how m eanings are shaped in texts. Shows 

a lack of understanding of the writer ’s craft .  

 Shows lim ited awareness of contextual factors. 

 Shows lim ited awareness of links between texts and contexts. 

Level 2 6 – 10 Gen er al  u n d er st an d ing / ex p lor at ion  

 Makes general points, ident ify ing some literary techniques with 

general explanat ion of effects. Aware of som e appropriate concepts 

and term inology. Organises and expresses ideas with clar ity, 

although st ill has errors and lapses. 

 Gives surface readings of texts relat ing to how m eanings are shaped 

in texts. Shows general understanding by comm ent ing on 

st raight forward elements of the writer ’s craft .  

 Has general awareness of the significance and influence of 

contextual factors. 

 Makes general links between texts and contexts. 

Level 3 11 – 

15 

Clear  r e lev an t  app l icat ion / ex p lor at ion  

 Offers a clear response using relevant  textual exam ples. Relevant  

use of term inology and concepts. Creates a logical, clear st ructure 

with few errors and lapses in expression. 

 Dem onst rates knowledge of how meanings are shaped in texts with 

consistent  analysis. Shows clear understanding of the writer ’s craft . 

 Dem onst rates a clear explorat ion of the significance and influence of 

contextual factors 

 Develops relevant  links between texts and contexts. 

Level 4 16 – 

20 

Discr im in at in g  con t r o l led  ap p l icat ion / ex p lor at ion  

 Const ructs a cont rolled argument  with fluent ly em bedded exam ples. 

Discr im inat ing use of concepts and term inology. Cont rols st ructures 

with precise cohesive t ransit ions and carefully chosen language. 

 Dem onst rates discr im inat ing understanding of how m eanings are 

shaped in texts. Analyses, in a controlled way, the nuances and 

subt let ies of the writer’s craft .  

 Provides a discr im inat ion analysis of the significance and influence of 

contextual factors. 

 Makes detailed links between texts and contexts. 

Level 5 21 – 

25 

Cr i t ical  an d  ev alu at i v e  

 Presents a cr it ical evaluat ive argument  with sustained textual 

exam ples. Evaluates the effects of literary features with sophist icated 

use of concepts and term inology. Uses sophist icated st ructure and 

expression. 

 Exhibits a crit ical evaluat ion of the ways m eanings are shaped in 

texts. Displays a sophist icated understanding of the writer ’s craft .  

 Presents a sophist icated evaluat ion and appreciat ion of the 

significance and influence of contextual factors. 

 Makes sophist icated links between texts and contexts. 



 
 
 

 
 

 

Qu est ion  

Nu m b er  

9  

I n d icat iv e Con t en t      

  

Br ook ly n  

 

 Students m ay include the following in their  answers:  

 the novel as a com ing of age story and how 

Eilis is presented as m oving from  som eone 

who lets other people decide her fate at  the 

beginning of the novel to being a decision-

m aker herself.  I t  is possible som e candidates 

m ay consider characters other than Eilis as 

undergoing t ransform at ion  

 the effect  of being rem oved from  fam iliar 

surroundings m akes Eilis m eet  new people 

and learn from  them :  her room m ate on the 

liner, her fellow lodgers, her colleagues at  

work, for exam ple 

 the effect  of liv ing and working in a 

sophist icated city cont rasted with liv ing in a 

sm all count ry town like Enniscorthy;  Eilis 

gaining qualificat ions as a bookkeeper and 

gaining in status;  com ing back to Enniscorthy 

with Am erican-style clothes and looking 

different  

 the m ajor events that  change Eilis’s life:  

m eet ing Tony, the death of Rose, her 

relat ionship with Jim   

 the novel shows the influence of the 

environm ent :  how society determ ines or 

changes the individual’s percept ions and 

at t itudes  

 Eilis’s increased awareness of different  

nat ionalit ies:  her int roduct ion to Tony’s I talian 

fam ily, her Jewish lecturer, selling Red Fox 

stockings to black wom en at  Bartocci’s, 

encountering racial prejudice. 

 

  



 
 
 

 
 

 

Qu est ion  

Nu m b er  

1 0  

I n d icat iv e Con t en t      

 
Br ook ly n  

Students m ay include the following in their  answers:  

 Tony’s ent ry into the novel is a successful 

dram at ic device and com es at  a point  where 

change is taking place:  ‘coloured people’ are 

going to be welcom ed into Bartocci’s store;  

Father Flood organises dances in the parish 

hall to include other com m unit ies;  Eilis has 

overcom e her hom esickness and has started 

bookkeeping lessons 

 things change for Eilis with the death of Rose 

and there is an im m ediate tension between 

the pull of hom e and her feelings for Tony in 

Brooklyn, which represents new beginnings  

 Tony takes Eilis to m eet  his fam ily and Eilis 

has insight  into the lives of im m igrant  fam ilies 

and the changes they are undergoing and 

int roducing:  this is a new way of looking at  

fam ily life;  this is another side to Brooklyn, as 

up to now Eilis has seen only the I r ish 

com m unity  

 the relat ionship with Tony represents sexual 

freedom  for Eilis and for the reader there is a 

new rom ant ic interest  in the novel 

 the context  of im m igrat ion, change and new 

direct ions:  Eilis is m eet ing people of a 

nat ionality she has not  encountered before 

and sees how they are m aking their  m ark in a 

new count ry with plans to build houses and 

m ake a future for her and Tony 

 choices confront ing wom en in the 1950s:  Tony 

m ight  be said to represent  the future that  Eilis 

has opted for;  her fam ily and Jim  back in 

Enniscorthy represent  what  she has decided to 

m ove away from . I t  m ight  be argued, 

however, that  Tony represents yet  another 

ent rapm ent  – her im pulsive com m itm ent  to 

m arr iage is a ‘new beginning’ she is not  yet  

ready for, and m ay regret  having m ade. The 

novel’s success lies in the am bivalent  feelings 

aroused by the ending. 

 

 

 



 
 
 

 
 

 

Please refer to the specific marking guidance on page 2 when applying this marking grid. 

Level Mark AO1 =  bullet  

point  1 

AO2 =  bullet  

point  2 

AO3 =  bullet  

point  3,4 

 0 No rewardable material. 

Level 1 1 – 5 Descr ip t iv e  

 Makes lit t le reference to texts with lim ited organisat ion of ideas. 

Lim ited use of appropriate concepts and term inology with frequent  

errors and lapses of expression. 

 Uses a narrat ive or descript ive approach that  shows lim ited 

knowledge of texts and how m eanings are shaped in texts. Shows 

a lack of understanding of the writer ’s craft .  

 Shows lim ited awareness of contextual factors. 

 Shows lim ited awareness of links between texts and contexts. 

Level 2 6 – 10 Gen er al  u n d er st an d ing / ex p lor at ion  

 Makes general points, ident ify ing some literary techniques with 

general explanat ion of effects. Aware of som e appropriate concepts 

and term inology. Organises and expresses ideas with clar ity, 

although st ill has errors and lapses. 

 Gives surface readings of texts relat ing to how m eanings are shaped 

in texts. Shows general understanding by comm ent ing on 

st raight forward elements of the writer ’s craft .  

 Has general awareness of the significance and influence of 

contextual factors. 

 Makes general links between texts and contexts. 

Level 3 11 – 

15 

Clear  r e lev an t  app l icat ion / ex p lor at ion  

 Offers a clear response using relevant  textual exam ples. Relevant  

use of term inology and concepts. Creates a logical, clear st ructure 

with few errors and lapses in expression. 

 Dem onst rates knowledge of how meanings are shaped in texts with 

consistent  analysis. Shows clear understanding of the writer ’s craft . 

 Dem onst rates a clear explorat ion of the significance and influence of 

contextual factors 

 Develops relevant  links between texts and contexts. 

Level 4 16 – 

20 

Discr im in at in g  con t r o l led  ap p l icat ion / ex p lor at ion  

 Const ructs a cont rolled argument  with fluent ly em bedded exam ples. 

Discr im inat ing use of concepts and term inology. Cont rols st ructures 

with precise cohesive t ransit ions and carefully chosen language. 

 Dem onst rates discr im inat ing understanding of how m eanings are 

shaped in texts. Analyses, in a controlled way, the nuances and 

subt let ies of the writer’s craft .  

 Provides a discr im inat ion analysis of the significance and influence of 

contextual factors. 

 Makes detailed links between texts and contexts. 

Level 5 21 – 

25 

Cr i t ical  an d  ev alu at i v e  

 Presents a cr it ical evaluat ive argument  with sustained textual 

exam ples. Evaluates the effects of literary features with sophist icated 

use of concepts and term inology. Uses sophist icated st ructure and 

expression. 

 Exhibits a crit ical evaluat ion of the ways m eanings are shaped in 

texts. Displays a sophist icated understanding of the writer ’s craft .  

 Presents a sophist icated evaluat ion and appreciat ion of the 

significance and influence of contextual factors. 

 Makes sophist icated links between texts and contexts. 



 
 
 

 
 

 

Qu est ion  

Nu m b er  

1 1  

I n d icat iv e Con t en t      

 
Pu r p le H ib iscu s 

 Students m ay include the following in their  answers:  

 Eugene provides a harsh environm ent , but  despite this, love 

and tenderness between m others and children do survive  

 the way Kam bili’s cousins and their  m other t reat  Papa 

Nnukwu;  how this is observed by Kam bili and Jaja;  love and 

tenderness survive in spite of poverty and the st ruggle to 

survive 

 som e at tent ion m ay be paid to Eugene and the extent  to 

which his concern for his fam ily and others m ay be 

considered an act  of love, his harshness being due to his 

convict ion that  he is dr iving out  the devil from  his children 

 quest ions as to the accuracy of the assert ion, asking 

whether love and tenderness do actually m anage to survive. 

Beat r ice decides to poison her husband;  Jaja’s sensibilit y is 

affected by his experience of the harsh environm ent  in 

pr ison after he sacrifices him self for the love of his m other 

 the polit ical context :  the harsh environm ent  of a repressive 

governm ent  m eans that  Ade Coker is killed and his fam ily 

suffer as a result  of speaking out  against  the governm ent  

 the clash of religious beliefs m eans that  any love and 

tenderness Eugene m ight  have felt  for his father are lost .  

 

 

  



 
 
 

 
 

Qu est ion  

Nu m b er  

1 2  

I n d icat iv e Con t en t      

  

Pu r p le H ib iscu s 

Students m ay include the following in their  answers:  

  

 the opening of the novel presents us with Eugene 

put t ing ash on the congregat ion’s foreheads and this 

sets the tone of guilt  and the need for repentance, 

which is cent ral to the book as a whole 

 Eugene’s refusal to accept  his father’s ‘heathen’ 

beliefs and the problem s this causes in the novel 

 students m ay dispute the assert ion:  religion is not  

the problem , it  is polit ical repression, poverty, 

ignorance, failure to tolerate different  cultures and 

beliefs;  or it  is the people them selves, in part icular 

Eugene, and his ext rem ist  posit ion. Others m ay point  

out  that , because of his religious convict ions, Eugene 

does a great  deal to help other people 

 Father Am adi shows a different  side of religion from  

that  presented by Eugene, suggest ing if religious 

people were m ore like him  religion would not  cause 

problem s 

 the arr ival of white m issionaries, the abandonm ent  of 

t radit ional beliefs and ways of life m ay be considered 

to be the root  cause of problem s in Nigeria 

 the church as a place in the social hierarchy:  Eugene 

owes m uch of his status to being a key figure and 

benefactor at  the Church of St  Agnes.   

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 
 

 
 

 

Please refer to the specific marking guidance on page 2 when applying this marking grid. 

Level Mark AO1 =  bullet  

point  1 

AO2 =  bullet  

point  2 

AO3 =  bullet  

point  3,4 

 0 No rewardable material. 

Level 1 1 – 5 Descr ip t iv e  

 Makes lit t le reference to texts with lim ited organisat ion of ideas. 

Lim ited use of appropriate concepts and term inology with frequent  

errors and lapses of expression. 

 Uses a narrat ive or descript ive approach that  shows lim ited 

knowledge of texts and how m eanings are shaped in texts. Shows 

a lack of understanding of the writer ’s craft .  

 Shows lim ited awareness of contextual factors. 

 Shows lim ited awareness of links between texts and contexts. 

Level 2 6 – 10 Gen er al  u n d er st an d ing / ex p lor at ion  

 Makes general points, ident ify ing some literary techniques with 

general explanat ion of effects. Aware of som e appropriate concepts 

and term inology. Organises and expresses ideas with clar ity, 

although st ill has errors and lapses. 

 Gives surface readings of texts relat ing to how m eanings are shaped 

in texts. Shows general understanding by comm ent ing on 

st raight forward elements of the writer ’s craft .  

 Has general awareness of the significance and influence of 

contextual factors. 

 Makes general links between texts and contexts. 

Level 3 11 – 

15 

Clear  r e lev an t  app l icat ion / ex p lor at ion  

 Offers a clear response using relevant  textual exam ples. Relevant  

use of term inology and concepts. Creates a logical, clear st ructure 

with few errors and lapses in expression. 

 Dem onst rates knowledge of how meanings are shaped in texts with 

consistent  analysis. Shows clear understanding of the writer ’s craft . 

 Dem onst rates a clear explorat ion of the significance and influence of 

contextual factors 

 Develops relevant  links between texts and contexts. 

Level 4 16 – 

20 

Discr im in at in g  con t r o l led  ap p l icat ion / ex p lor at ion  

 Const ructs a cont rolled argument  with fluent ly em bedded exam ples. 

Discr im inat ing use of concepts and term inology. Cont rols st ructures 

with precise cohesive t ransit ions and carefully chosen language. 

 Dem onst rates discr im inat ing understanding of how m eanings are 

shaped in texts. Analyses, in a controlled way, the nuances and 

subt let ies of the writer’s craft .  

 Provides a discr im inat ion analysis of the significance and influence of 

contextual factors. 

 Makes detailed links between texts and contexts. 

Level 5 21 – 

25 

Cr i t ical  an d  ev alu at i v e  

 Presents a cr it ical evaluat ive argument  with sustained textual 

exam ples. Evaluates the effects of literary features with sophist icated 

use of concepts and term inology. Uses sophist icated st ructure and 

expression. 

 Exhibits a crit ical evaluat ion of the ways m eanings are shaped in 

texts. Displays a sophist icated understanding of the writer ’s craft .  

 Presents a sophist icated evaluat ion and appreciat ion of the 

significance and influence of contextual factors. 

 Makes sophist icated links between texts and contexts. 



 
 
 

 
 

 

 


